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1. THEORETICAL ASSUMPTIONS AND METHODOLOGICAL FRAMEWORK 

1.1. PROJECT PINOKIO: SOME BASIC ASSUMPTIONS ADDRESSING 
PRACTICES 

The project “P.IN.O.K.I.O.- Pupils for INnOvation as a Key to Intercultural and social inclusion” 

aims at promoting intercultural dialogue against social exclusion, using fairy tale 

characters as a ‘way’ of communication for pre-school and school children, migrant 

children and their parents. Considering this ambitious goal, there are two specific areas of 
impact that the project will attempt to achieve, through a complex engine of developing, 
training and experimentation : (a) Use of fairy tales characters as a way of communication, 
that in time will lead to (b) Intercultural dialogue against social exclusion.We can hence use 
this two areas of impact to further define some education hypotesis, that could support the 
process of implementation of training of trainers, teachers’ education, and testing of 
tools/methods in an European dimension. 
 

Symbols and metaphors introduced by fairy tales within the child symbolic universe 

support processes of expansion of cultural context of reference.  

According to cognitive approach metaphors stimulate “parallel mapping” among emotional and 
cognitive structures. But the use of metaphor are in great degree linked to the cultural context 
where children grow up. Therefore, a guided educational process should focus this 
spontaneous cognitive process, leading to new cultural contextualization: we would say that 
learning resources that allow participatory deconstruction of cultural icons and beliefs, 
introducing new images will support metaphors of new “possible worlds”. The idea of 
negotiating a new context through teachers and kids creative narratives hence can be 
conceived as an enlargement of cultural context. This new context can be considered more 
inclusive, since it allows participation not only from the point of view of activity (as is supposed 
to be in socio-constructivist approach); but mainly from the point of view acceptation of 
“diverse” cultural representations of the world (as symbols, images, practices) into a new 
synthesis. Fairy tales have always been a privileged way to access cultural imaginary: they 
introduce many cultural symbols through metaphors, stimulating that essential human activity 
that J. Bruner called  the “research of meaning”. This psychological activity starts since the 
very early years of life, and it will continue longlife; but the crucial cognitive and emotional 
skills that allow the self to “invent stories” to give sense to its own life and activity in the 
worls, are to be achieved in childhood. Therefore, fairy tales represent clearly an extremely 
important instrument to stimulate the above mentioned process of enlargement  of  the own 

cultural context, taking the children from a self/ethno-centered vision of the world, to an 
social/ethnorelative ones. A social/ethnorelative position makes the person being more 
tolerant, able of understanding diversity, and curious about it. But more than that, it makes 
the individual able of negotiate his/her own interests towards common, participatory approach 
of human activity, being in any case aware of the own unique identity. This seems to be the 
base of civic participation and social inclusion. It seems we have grasped the idea within the 
first premise, fairy tales characters as a way of communication ---among teachers, local kids 

and parents, immigrant kids and parents, will lead to Intercultural dialogue against social 
exclusion.  We may represent this assumption with figure (I): 
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1.1.1. P.I.N.O.K.I.O., INTERCULTURA E FIABA 

Among the priority objectives of the P.I.N.O.K.I.O project there are the education to 
interculturality and social inclusion, the promotion of intercultural dialogue among migrant and 
non-migrant parents and children of nursery schools and of the first three years of elementary 
school. 
Such objectives have been set to make attendants reflect not only upon those differences 
originating conflicts but also (and mostly) on the characteristics that “unite” different cultures. 
Multiethnic learning environments can stimulate and promote the development of relational 
and communicative competences and of skills going from the simple acknowledgement that 
social and cultural differences exist to a much greater ability to interact with people coming 
from other countries. 
In this framework, FAIRY TALES, so close to the world of children, are the breeding ground 
where differences and similarities can be meaningfully reconciled, thus improving and 
enriching dialogue within the social fabric and also facilitating the education of individuals 
respectful of diversity, therefore able to develop a critical thinking on diversity. 

Control 

 
Homogeneisation of 

discourses, knowing is 
repeating 

 
Fragmentation – 

Lack of possibility of 
being recognized 

within learning 
processes  

Participation 

Inclusion Diversity 

 
Fear and discomfort 
in learning situation 

Hope and 
Commitment  

 
Knowledge generated 
from power groups 

“One Culture” 
“One narrative” 

Knowledge generated 
from participation 

and dialogue  
“Many Cultures” 
“Many Narratives” 

Adapted from R. Carneiro: The Big Picture, Understanding Learning and Metalearning changes, 
European Journal of Education, Vol 42, No. 2, 2007) 
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1.1.2. FAIRY TALES AND CHILDREN’S LEARNING 

 

The fairy tale, as suggested by Bettelheim, “makes resound, resurface the child’s inner world 
and helps him find a meaning to life”1. 
As the child learns to know himself better, he also becomes able to understand the other, to 
enter in intersubjective relationships that progressively become more meaningful. 
A child’s life is a constellation of growing experiences: continuous curiosity, unreal 
constructions, imaginary games, strong emotions, but also deep anxieties, hidden fears arising 
from external reality that he does not always fully understand and that he finds difficult to 
adapt to. 
In this framework, fairy tales become extremely meaningful because, being so close to 
children’s psychology, they allow them to find more congruence between their perceptions and 
the outer world. 
Fairy tales content consists of fantastic and magic elements, of places arousing sensational 
emotions and animated by characters easily catching children’s attention. However, their 
content also deals with universal human questions, maybe apparently far from those typical of 
contemporary society (let us think of folktales), but still close to those worrying children. 
Fairy tales talk about these questions (the protagonist’s troubles, the tests he has to pass) 
using a symbolic, figurative language typical of a fantastic and magic world where impossible 
things happen (wooden puppets turn into children, animals can speak and sing, magic young 
girls can jump from roofs and ledges and lift horses as if they were air-balloons!). This is a 
children-friendly world they can freely plunge into without fear. 
However, every fairy tale brings us back to reality at the end, a happy reality without magic. 
Children are aware that in everyday life they will not meet either wooden puppets turning into 
children or speaking animals, or live in the Land of Toys or in Wonderland. 
The imaginary world of fairy tales though, allows them to get gradually close to the “grown-
ups’ world”, to an understanding of reality without traumas. 
The usual and constant narrative structure2 common to all fairy tales, the plot resulting in a 
positive outcome (the happy ending in which the hero wins over his antagonist, the good over 
the villain, the weak over the strong, the poor man over the rich man...), inject into the child 
that sense of trust and safety deriving from the awareness that even great difficulties can be 
overcome, if faced in the right way. When children listen to the narration, they externalise 
their experiences freely resuming to one or another fairy tale, identifying themselves with the 
character that is most suitable for their inner condition and needs at that moment. “Whenever 
he is given the chance, he goes back to the same story when he is ready to re-elaborate old 
meanings or to substitute them with new ones”3. This is how the child increases his self-
esteem and self-appreciation, which are fundamental elements to learn, grow and live well. 
Fairy tales catch children’s attention, arouse a lively curiosity so as to let them activate 
divergent thinking that stimulates imagination and the sense of discovering, that encourages 
to spot and experiment new and original solutions to problems and creative operative 
strategies, which are indispensable skills for developing the competence of learning to learn, 
helpful in all learning activities. 

                                           
1
  Bettelheim Bruno, Il mondo incantato. Uso, importanza e significati psicoanalitici delle fiabe, Feltrinelli, 

Milano, 2005 (English title: The Uses of Enchantment: The Meaning and Importance of Fairy Tales) 
2  Propp Vladimir, Morfologia della fiaba, Einaudi, 2000 (English title: Morphology of the folk tale) 
3  Bettelheim Bruno, Il mondo incantato. Uso, importanza e significati psicoanalitici delle fiabe, op. cit. (English 
title: The Uses of Enchantment: The Meaning and Importance of Fairy Tales) 
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The emotional involvement in stories favours, last but not least, the enrichment of lexical 
competence, as well as the learning of correct syntax. In this respect, Petter, turning to 
parents in particular, states: ”By listening [to fairy tales], our child will learn a lot of new 
words and learn to strengthen certain syntactic structures, i.e. certain common ways of 
building sentences. Such linguistic structures are progressively memorised, become something 
automatic, thus appearing like true verbal habits”4. 
Telling fairy tales becomes an indispensable way to fully develop children’s personality, in all 
its dimensions (cognitive, emotional, relational and moral). 

1.1.3. FAIRY TALES AND TEACHING  

 

Fairy tales are a universal literary genre, typical of the oral tradition of all populations. Used in 
today’s schools, where pupils have different origins, it allows the contact between pupils 
coming from different countries and the bridging between different cultures, always respecting 
everybody’s cultural identity. 
Planning and implementing learning units using fairy tales helps pupils to increase their 
communicative skills and encourages them to use multiple codes (linguistic, paralinguistic, 
kinetic, proxemic codes) and favours the development of what Gardner5 defines “multiple 

intelligences”: verbal-linguistic, musical, kinesthetic, visual-spatial. 

Working together on fairy tales helps to perceive and interpret not only own frames of mind, 
motivations, intentions and feelings (intrapersonal intelligence) but also those of other people 
(interpersonal intelligence). This implies a structuring and management of competences that 
gives space to complementarity, exchange, cooperation, support to social and interpersonal 
participation and solidarity relationships. 
Finally, the structure of fairy tales can be easily deconstructed, modified, reconstructed, re-
elaborated and dramatised stimulating educators and teachers’ creativity, who can create 
various learning paths using proposals and tools for class teaching as well as the technological 
and digital tools available. 

The P.I.N.O.K.I.O. learning proposal operates in this framework and, in accordance with the 
European Union recommendation on key-competences for permanent learning, it intends to 
promote the use of IST (information society technologies) among participating teachers as a 
support to critical thinking, creativity and pedagogic-didactic innovation.

                                           
4  Guido Petter, Il mestiere di genitore, Biblioteca Universale Rizzoli, Milano, 1994. My translation. Translator’s 

note. 
5
  Howard Gardner, L'educazione delle intelligenze multiple, Anabasi, Milano, 1994 (Original title: Multiple 

Intelligences: the Theory in practice)  
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1.2. FOR A METHODOLOGICAL FRAMEWORK 

1.2.1. KEY COMPETENCES THAT PINOKIO PROJECT AIMS TO PROMOTE

It’s now worth to remember the project’s specific goals: 
 
 
- Achieve Lisbon goals through the development of educational programmes focussed on key 

competences for lifelong learning (Rec.2006/962/EC) 

 

- Improve and develop transversal key-competences in children-students 

  

- Provide pre-school and primary school teachers with knowledge and skills for the 

development of the key-competences for children  

 

- Develop innovative pedagogic methodologies for teaching key-competences to children-

students 

 
 
What are key competences? 

 

Following RECOMMENDATION of the EUROPEAN PARLIAMENT and of the  COUNCIL on 
Key Competences for Lifelong Learning (2006/962/EC) 
 
Competences are defined here as a combination of knowledge, skills and attitudes appropriate 
to the context. 
Key competences are those which all individuals need for personal fulfilment and development, 
active citizenship, social inclusion and employment. 
 
 

8 Key competences  - (Rec.2006/962/EC) 
1) Communication in the mother tongue; 
2) Communication in foreign languages; 
3) Mathematical competence and basic competences in science and technology; 
4) Digital competence; 
5) Learning to learn; 
6) Social and civic competences; 
7) Sense of initiative and entrepreneurship; 
8) Cultural awareness and expression 

 
So specifically, PINOKIO aims to o train pre- and primary-schools teacher, to face key-
competences’ teaching for children and in particular: 

• KC1. Communication in the mother tongue 
• KC5. Learning to learn 
• KC6. Social and civic competences 
• KC7. Sense of initiative and entrepreneurship 
• KC8. Cultural awareness and expression 
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The materials  and activities that Teachers are going to develop using fairy tales, and 
supported by training, are hence supposed to promote significant learning processes that lead 
to the achievement of levels of development of Key competencies. 

The pedagogical approach developed by the project will be focused on children's 
stories characters, as a metaphoric and ‘privileged’ language to be used with 
children in order to support the development of the mentioned key- competences  

This is because PINOKIO’s Scientific Committee have created a “Characters List”, which 
address the teacher in selecting fairy tales and promote activities within PINOKIO’s above 
mentioned framework. 

Let’s take a look to this important List: the teacher will find important suggestions about some 
characteristics that address pedagogical practices. 

1.2.2. CHARACTERS LIST: INTRODUCTION TO USE OF FAIRY TALES WITHIN 
TEACHING 

According to these premises, narrations/characters have been selected. Not all countries and 
languages potentially involved have a representative narration/character of their own in this 
scheme. An effort was made to offer materials primarily connected with those countries where 
the project organizes workshops, and with the original cultures of immigrant school children 
that might be found in schools in those countries. As the structure of both website and 
workshops is a model, it should be possible to “fill” it with new characters and narrations when 
the situation so requires. It’s worth to remember, that the popular tale is particularly suitable 
for work with younger children; when a doubt arises as to the narration or character to be 
chosen as representative o a certain cultural/linguistic group, a criterium for choice might be a 
tale that is possible to connect with a model of popular tale that is internationally spread (e.g. 
according to the Aarne-Thompson classification) and corresponds to at least some of the 
remaining criteria. 
 
Please find below a scheme of the connection between each narration/character and 
the KC besides KC1:  
 
Pinocchio's Adventures (Pinocchio), KC5, 6, 7, 8 

� KC5 Pinocchio keeps on learning about life, the world, himself all his story long, and he 
learns mainly through attempts, mistakes and elaboration, then by listening to more 
experienced ones who care for him – yet, direct experience is his favourite mean of 
learning, and this brings him to show and develop his.  

� KC 7. 
� KC6 when Pinocchio is born, he knows and understands nothing about human 

relationships and motivations of them; living thro ugh his many adventures, he learns 
about both loving and caring relationships and deceiving ones, and also about social 
indifference and superficiality; he performs more and more appropriate behaviours and 
attitudes in any situation he finds himself in. 

� KC8 Pinocchio evolves from a very instinctive creature, primitive in its actions and 
reactions, to an aware and responsive one, with a sense of responsibility towards his 
present and plans for his future.  
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Tales from Grimm's collection:   
- The Frog Prince (KHM1), KC6 – The protagonist learns that one has to keep one’s 

promises. 
- Mother Holle (KHM24), KC6 – The story shows that good behaviour to people is 

eventually positive and might be rewarded, bad behaviour is to be punished.  
- Star Money (KHM153), KC6, 7 

� KC6 support to the poor and unprivileged is to be rewarded. 
� KC7 one should not accept passively hardships of life. 

- The Bremen Town Musicians (KHM27), KC6, 7, 8 
� KC6 keeping together and cooperating, though it seems you have nothing good to 

share, can change things in positive. 
� KC7 a wise action in group may give you the chance to win your goals. 
� KC8 you should be aware of what your assets are, though at first sight it may seem 

you have none.      
- Snow White and Rose Red (KHM161), KC6 - It is important and positive to share 

what one has got, and support each other.  
- The Poor Man and the Rich Man (KHM87), KC6, 7 

� KC6 solidarity and modesty can win against egoism and greed. 
� KC7 though it seems you have no tools to face adversities, you should not 

surrender.  
 

The True Story (Lucianus), KC5, 6, 7, 8  
� KC5 Lucianus and his companions in the journey find themselves in always new 

settings, in contact with unknown to them people with different habits and social 
rules; they continuously have to find a way to adapt to the new, and this is shown 
in a positive light. 

� KC6 see previous item. 
� KC7 in their journey Lucianus shows an active attitude towards events, facts, 

people; initiative and entrepreneurship are basic to him. 
� KC8 though in settings and contexts that are always changing and often 

unexpected, Lucianus and his companions always bring their previous experience 
and their personality and culture with them; it is enriched, not erased. 

 
Romance da Raposa=The story of the Fox (The Fox), KC7, 8 

� KC7 The Fox is very cunning and is always thinking and acting cleverly to reach her 
goals. 

� KC8 The Fox knows what her assets are; she does not try to compete with 
counterparts that are superior to her under certain respects. She knows her 
cleverness is her best quality, and uses it. 

  
Alice in Wonderland (Alice), KC5, 6, 7, 8 

� KC5 Alice is an open-minded girl, she does never step back in front of new experiences 
while she never stops elaborating them, both pondering what is going on and discussing 
it with the different characters she meets during her adventures; she never abandons 
logical thinking and at the same time stays “adventurous”, so that she experiences and 
learns a lot. 

� KC6 Alice learns that different contests may mean necessity of different behaviours, 
that what she thinks to be “good manners” are not always interpreted in the same way. 

� KC7 Alice has a strong sense of initiative, she is never passive in front of the events. 



PINOKIO - Grant 
Agreement nr 2009-

3903/001-001 
    

 
 

   Pupils for INnOvation as a Key 
  to Intercultural and social inclusiOn 

 

Draft Version                                                         CIRDFA Education Team                    1

� KC8 Alice always speaks out her view about facts and people, and she has very 
personal views.  

 
Country Language Narration Character KC 
North Africa and 
Middle East 

Arabic Voyages of 
Sinbad the sailor 

Sinbad 5,6,7,8 

North Africa and 
Middle East 

Arabic El Shater 
Hassan’s dates 

El Shatter 
Hassan 

5,6,7,8 

 
Voyages of Sindbad the Sailor (Sindbad), KC5, 6, 7, 8 

� KC5 Sindbad is a boy who was rich and lost all his money. He managed to sail all over 
the world, and learned many things about life and about himself. All his life is a series 
of learning. 

� KC6 Sindbab is sociable: he acts nicely with people of different cultures, ages and social 
groups. 

� KC7 When Sindbad falls in poverty, he decides to travel on his own to make a life for 
himself; besides, even when he becomes rich again, he still wants to work and travel 
because he enjoys adventures and learning. 

� KC8 Sindbad travels in many seas and countries, and learns about different customs 
(clothing, housing, eating…) and becomes aware of the cultural differences.   

 
El Shater Hassan’s Dates (El Shater Hassan=Hassan the Good Boy) 

� KC5 El Shater Hassan is poor and orphaned, but he makes a good life for himself 
because of his desire to learn.  

� KC6 El Shater Hassan is sociable, he shares what he has with others and this, in turn, 
brings him good luck. 

� KC7 El Shater Hassan is brave and helps others. He uses a magic carpet to travel from 
one country to another. He does not settle down even when he becomes rich, as money 
is not his main concern.  

� KC8 El Shater Hassan grows in going through life experiences and he learns about poor 
and rich people.  

 
Krol Macius I (Macius), KC5, 6, 7, 8 

� KC5 Macius as a child finds himself in the place/social role of an adult (he becomes king 
when he is still a child); instead of living this passively or copying the behaviour and 
rules of adult world, he progressively tries to understand the meaning of what he is 
expected to do, and to perform his role in a personal way.  

� KC6 He looks for the help of adults who respect him and take seriously his desire to 
understand and perform in a personal way the actions he is expected to undertake as 
king; he also looks for and finds the help and cooperation of children of his age.  

� KC7 he approaches actively to his new and difficult tasks as a king. 
� KC8 the story gives a positive representation of the child as such, not just as a person 

that should try to become as soon as possible similar to an adult.  
 
Nastradin Hoxha=Nasrettin Hoca=Hoha=Djuha, KC5, 6, 7, 8 (KC are shown by 
antithesis) 

� KC5 This character seems never to learn, he always does the opposite of what people 
usually do. 

� KC7 all his initiatives end up in disasters, most of all for the others.  
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� KC8 he does not under stand correctly even the simplest things that are told him, 
because he interprets literally everything. 

 
Zolotoj Kljucik=The Little Golden Key (Buratino), KC5, 6, 7, 8 

� KC5 Buratino progressively learns by experience many things about himself, the people 
and life in general.  

� KC6 he learns friendship and what being friends mean, he learns cooperation and 
working in group to reach a common goal, though difficult that may be. 

� KC7 he progressively becomes able to decide how to act in order to reach his and his 
friends’ goals. 

� KC8 many details of the story (a Soviet-Russian adaptation of Pinocchio) are to make 
the story nearer to the context of the culture, country and time when it was written 
(1930’s).  

 
A Magic Paint Brush (Ma Liang), KC6, 7, 8 

� KC6 The whole tale is pervaded of a very strong sense of justice, arrogance cannot 
prevail. 

� KC7 the protagonist (Ma Liang) has very little resources, but can use them wisely and 
creatively, which makes both his luck and the luck of the whole community. 

� KC8 Ma Liang has a very clear and deep view on things, and materially expresses it 
through the magic paint brush, in a really effective way in order to make things better. 

 
Romances da Emilia=Novels of Emilia (Emilia), KC5, 6, 7, 8 

� KC5 the difficulties of the doll Emilia to see things the way people usually does make 
her express very peculiar views that are stimulating for reflection, often in a humorous 
way. 

� KC6 the relationship between the little girl Narizinho and her doll Emilia are an 
interesting “simulation” of social relationships and behaviours. 

� KC7 Narizinho and Emilia show a great capacity to cope with very different situations 
and contexts. 

� KC8 the difficulties of Emilia to express herself and her being similar yet not the same 
as a human being (she is a doll) are stimulating for comparison and developing 
awareness of what a human being is. 

 
Pippi Lǻngstrumpf=Pippi Longstockings (Pippi), KC5, 6, 7, 8 

� KC5 Pippi behaves herself following her instinct and intuition. Besides, she watches and 
listens to them, afterwards she interprets those inputs and chooses what finds good for 
her in other people’s example.  

� KC6 she has a great capacity of communication and empathy with her peers and is able 
to find herself at ease in a foreign country too, very different from the one she is used 
to live in; she cannot stand bullying and reacts to it in a very sharp way. 

� KC7 Pippi is a very independent person, she is able to take care of herself (though in a 
peculiar way) and is very open to new experiences and to take out some good of them, 
whatever they may be. 

� KC8 Pippi manages her home and her own life in the way she finds more suitable and 
effective; she is an example of a full expression of one’s personality. 

  
The Wonderful Journey of Nils Holgersson (Nils), KC5, 6, 7, 8 

� KC5 Thanks to his metamorphosis, Nils can understand the others’ view on thing, and 
see himself with the eyes of the others. This changes deeply his attitude to life and the 
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world, and enables him to deeper into things. His wandering with the geese help him to 
know deeply his own country. 

� KC6 Nils learns respect for other forms of life and for the others in general, learns how 
to be a good companion and the meaning of empathy and cooperation. 

� KC7Nils learns to direct his chaotic crave for action and interaction to make of it 
capacity of adaptation and reaction to new things, new situations, new contexts. 

� KC8 Though he lives with geese, he shares their behaviour and supports them when 
possible and required, he is aware of himself as a human being, and develops himself 
as such.  

 
The Ugly Duckling (The Duckling/Swan), KC6, 8 

- KC6 The duckling is pushed aside by his social group because he looks different. The 
original version of the tale shows that this attitude is wrong because you never know 
how things and persons might evolve; its contemporary rewriting (The Ugly Duckling 
and me, that may also be used in didactic activities) is based on the idea that everyone 
has good sides and assets that makes him/her valuable and worth respect. 

- KC8 The duckling gradually gains self-esteem and capacity to assert himself both in his 
group and in the world. 

 
The Children of the Dream (Sebastian and three “children of the dream”), KC5, 6, 7, 
8 

- KC5: Sebastian is willing to learn the advices / suggestions/messages that the other 
characters of the tale express. In this tale, many poetic and visual images/metaphors 
are used to foster fantasy and imagination. Learning to learn through poetry and 
creativity is the purpose of this story, while opening all senses, discovering the sounds 
and colours of life. 

- KC6: Sebastian is looking for personal well-being by following a very specific way: 
learning to listen to one-self, to nature, to the message some dreams are offering him, 
to the state of our planet. He is also looking for social well-being while understanding 
that some values are essential, such as respect, openness of hear, of sensibility, 
generosity, creativity,… 

- KC7: Sebastian awakes through meeting children from a dream who show him a path 
to follow, helped in this by a lady dancer, a bird and a dolphin and specially by a young 
boy with green eyes: his inner child (his soul). By creativity and risk-taking, he 
understand that he has to escape to the current state of life he was living in and that he 
has to understand and share some important values to be able to survive. 

- KC8: Sebastian understands the importance of expressing his feeling and his emotions, 
specially through creative expressions, in order to become fully aware of his potential 
and in order to help the planet and humanity to survive.  The children of the dream 
guide Sebastian, building in him trust and self confidence, through different objects and 
symbols related to the arts and through an “initiatic” trip to different symbolic places.  

 

1.2.3. POTENTIAL OF FAIRY TALES IN DIDACTICS 

Here you can find an example of how fairy tales can address some relevant issues within 
teaching, that further take to the achievement of the above mentioned key competences.  
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FOUNDATIONS - LEARNING POTENTIAL OF THE FAIRY TALES SELECTED 
 

Captions:  (1) Pinocchio - (2) Pippi Longstocking - (3) The Bremen Town Musicians 

Fairy tales Educational orienting dimensions 

PINOCCHIO PIPPI LONGSTOCKING THE BREMEN TOWN 
MUSICIANS 

Character types– Gender 
equity 
 
KC6, Social and Civic 
Competences 

Male protagonist Female protagonist Various non-human 
protagonists 

Enhancement of diversity  
 
KC8 – Cultural awareness and 
expression 

The focus on diversity 
is presented through 
the image of the 
wooden child (physical 
diversity) who suffers 
for his state, while his 
father enhances and 
strengthens emotional, 
relational and ethic 
aspects. 

Diversity shows in the 
protagonist’s ability to 
build relationships with 
others and new subjects 
(humans/animals) 
throughout her 
adventures. The 
protagonist’s difference 
also consists in her 
strength and autonomy, 
which are not usual for 
young girls 

The group is presented 
as a sum of different  
abilities/competences 
having a higher value 
when expressed 
together (Uniting 
diversity). 

Character emotional 
dimensions 
 
KC5, learning to learn 

Metacognitive reflection 
and analysis 
(deuterolearning), as 
the protagonist can 
treasure different 
experiences (especially 
those that hurt him). 
He can grow/mature 
and internalise these 
experiences thanks to 
an ethical/moral 
reflection upon his life. 

Assertiveness and 
motivation in solving 
problems in different 
contexts.  

Optimism and 
constructive attitude, 
self-esteem, self-
effectiveness. 

Search awareness and 
enhancement of the self 
 
KC5, learning to learn 

Possible mistake in self-
searching as a non-
achieved complex 
process. 

Direct-experience 
approach, problem-solving 
ability and progressive 
autonomy, female 
emancipation 

In spite of the 
difficulties arising from 
social rejection, their 
inner strength used to 
find solutions helps 
them increase their 
self-esteem. 

Ability to work and create 
something in group  
 
KC6, Social and Civic 
Competences 

What is not to be done 
in a group. Support to a 
reflection on bullying 

The protagonist 
collaborates with the 
group and is supported by 
it, but she is pushy at the 
same time (negative 
leadership)  

Competence 
complementarity 

Learning through 
discovery/learning from 
others  
 
KC5 – Learning to Learn  
KC7 – Sense of Initiative and 
entrepreneurship 

The discovery of the 
humans’ world 
surrounding Pinocchio, 
a special child. 

The pursuit of new things 
and self-assertion in 
always new contexts – 
logistic evolution.  

Cooperative 
construction of reality 
and practice; 
meaningful/authentic 
learning. 

Re-elaboration/interpretation  
leading to meaning pursuit 
 
KC5 Learning to Learn  
KC8 – Cultural awareness and 
expression 

Learning from mistakes 
on socialisation in 
human society. 

Flexibility in the use of the 
competences acquired in 
different contexts. 

Building of a possible 
new world through 
meaning sharing. 
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The learning criteria for using fairy tales in school environments are the following: 
 

- Possible cognitive dissonance that the use of fairy tales can create in children as 
regards the reference icons of their environment and context; 

- Serendipity: ability of fairy tale characters to intuitively and immediately connect with 
the symbols in children’s minds; 

- Metaphoric inferentiality in the emotions felt by children in everyday experiences; 

- Ability to restructure the narrative scheme of fairy tales in children’s language. 

 

1.2.4. USING ICT’S TO PROMOTE ACCESS TO FAIRY TALES 

 

The second challenge Pinokio poses is the opportunity of vast access to fairy tales, and their 
resignification through teachers and kids shared stories, born from characters, situations, and 
values promoted by fairy tales. The point here seems to be: how to adopt proper channels of 
dissemination of fairy tales?  
The impressive development of new technologies, have generated a great opportunity to have 
access to knowledge.   From one hand, the Web have grown up in a way that have completely 
reshaped the way people retrieve information for everyday life, having immediate access to 
news, articles, books, social networks, expert communities of practice, online learning; from 
the other hand, smaller and cheaper personal PC (like netbooks) and particularly mobile 
devices, allow people to be connected to knowledge always  and everywhere. This instant 
access to knowledge have generated unique opportunities of learning; in fact, this type of 
informal, spontaneous learning have been called ubiquitous learning. 

There's still another important fact we have to keep in mind when considering technologies 
and society: from the first Internet, featured as static interface where only few had access, 
development of programmes that run entire applications online have produced a new Web, the 
so called “Web 2.0”6. Its characteristics are dynamism, interactivity, and hence the possibility 
offered to users of owning the data and exercise control over that data. This Web is, in a 
certain extent, allowing an "Architecture of participation" that encourages users to add value to 
the application as they content developers (O’ Reilly, 2005)7. This have led to a societal 
shifting, since people has the opportunity of self-expression participating in what have been 

                                           
6  The term "Web 2.0" was coined in 1999 by Darcy DiNucci. In her article, "Fragmented Future," DiNucci 
writes:    “The Web we know now, which loads into a browser window in essentially static screenfulls, is only an 
embryo of the Web to come. The first glimmerings of Web 2.0 are beginning to appear, and we are just starting to see 
how that embryo might develop. The Web will be understood not as screenfulls of text and graphics but as a transport 
mechanism, the ether through which interactivity happens. It will [...] appear on your computer screen, [...] on your 
TV set [...] your car dashboard [...] your cell phone [...] hand-held game machines [...] maybe even your microwave 
oven” DiNucci, D. (1999). "Fragmented Future". Print 53 (4): 32.  

 http://www.cdinucci.com/Darcy2/articles/Print/Printarticle7.html.  
7  Tim O'Reilly (2005-09-30). "What Is Web 2.0". O'Reilly Network. 

http://www.oreillynet.com/pub/a/oreilly/tim/news/2005/09/30/what-is-web-20.html. Retrieved 
2010-02-10 
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called the: a participatory web where users . a new territory on the net, created by people that 
stand for a new citizenship “without frontiers”.  
Nowadays, there's one generation that was born and is growing up within this new territories: 
kids that are in contact with screens from the very early years, hence called the 
Screengeneration (Rushkoff, 2006). Their cognitive and social skills are mediated by virtual 
realities in a way that is inconceivable for adults. In fact, deepening on this hypothesis, Mark 
Prensky launched in 2001 the metaphor of “Digital Natives”, in opposition to the “Digital 
Immigrants”, that are the generations grown up in a world without Web and mobile phones. 
Founding on this ideas, we should now move on this hypothesis: the potential of fairy tales 
could be better enhanced through the use of ICT.  Not only can new technologies provide 
an unique opportunity of access to fairy tales, with multimedia contents that make the 
experience stimulating; they can also provide a privileged mean to interact with fairy tales' 
characters and environments, and to create new contents basing on icons, situations, values of 
fairy tales.  
 
Let's represent this idea through a simple image: 
 

 

�The teacher guides students autonomous study on the theme: looking for multimedia resources 

(virtual libraries and blog entry prepared by teacher) and connecting the tale (Bremen Musicians) to kids’ stories.

�Students create their own discourse on the theme: Kids prepare their own tales (written assignments , 

audio/video registrations, and drawings). 

�Students create and participate: upload their audio/videos and ask for comments to the international 

partners: from language to intercultural values

Comments and interactions across cultures could “enlarge” the picture of what the theme is about, bringing new points of 

view of a complex reality 

“Becoming concerned with intercultural and global issues”

Students also participate using IT languages, which are closer to the “Native Digitals” or Screen generation / Materials 

and Methodologies helps student to expand his/her intercultural awareness

http://www.spraygraphic.com/ViewProject/2963/normal.html

Access on the 7 April 2009

Teaching in enlarged cultural environments

Typical blended Activity – The instructional design

� The teacher launches the theme: the value of 

friendship  among diversities/ Bremen Musicians – In class activities: 

brainstorming, groupwork

� The teacher deepens on the problem: creating 

podcast -

� Further discussions in class and homework : blog’s 

entries – Listening other European partner schools’ tales – Creating 

own tale

PINOKIO

Introducing 

Tales&Tools

To Teaching

Some 

strategies

 
 
 
 
Having analyzed Pinokio's main assumptions, we are now ready to deepen on ICT TOOLS to be 
implemented through training and experimentation in class. 
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1.2.5. DIGITAL TOOLS FOR ANALYSING, MANIPULATING AND RE-ELABORATING 
FAIRY TALES 

 
The participants in the learning process will be guided in their reflection upon fundamental 
aspects of pedagogic digital tool design and engineering for analysing, manipulating and re-
elaborating the fairy tales chosen by the scientific panel of the P.I.N.O.K.I.O. project8. 

The tools proposed, that will be then developed by teachers with their pupils on the basis of 
personalised learning processes, refer to social networks and explore all sensory channels: 

- Podcasting 
- Audio e-books 
- Blogs 

The use of an integrated system of codes and languages (text, images, audio, videos, 
animations) stimulates in different ways the attention skills, thought processes, knowledge 
elaboration and building of today’s pupils belonging to the “multitasking digital” generation, 
who use digital technologies since very early age and are used to quickly and simultaneously 
receive information from more multimedia sources. 
The latest social technologies are now a normal interface between people and external reality, 
which is ever more complex, competitive and linked to the internet. Schools cannot ignore this 
and must be able to show their critical capacity towards traditional forms for delivering top-
down knowledge and consciously open up to bottom-up learning approaches, as it usually 
happens in informal learning environments. They have to be able to promote active and 
authentic cooperative learning processes within communities where intentions, actions and 
reflection become boosting factors for learning and for the development of competences 
intended as “being able to stay and act with other people”. 

BLOG 

That is why BLOGS were chosen as a space for communicating and documenting shared 
knowledge. The teachers of every school involved in the P.I.N.O.K.I.O. project will be guided 
through the construction of their personal blog, in which they will have the chance to confront 
on topics regarding intercultural dialogue, to write a journal with their students describing the 
activities on fairy tales carried out and get to know the experiences of other European schools  
belonging to the P.I.N.O.K.I.O. community, with which they will may constantly keep in touch 
thanks to the blogroll system. 

IL PODCAST 

PODCASTING can be compared to a radio broadcast that can be freely listened to, downloaded 
and watched. This can become a strategy for teachers to use for making their classes more 
involving, closer to today’s children and young people way of learning. It also contributes to 
reduce that generational gap between digital “natives” and “migrants”, which is a big challenge 
of the present time. Moreover, this allows to strengthen relational skills and increase students’ 
cognitive levels, to make learning easier and stimulate communication skills and it also favours 
students’ active participation in learning activities. 
Podcasting allows children and teachers to create and record serialised fairy tales – PODCASTS 
– that can be shared on special websites called audio-hosting. The audio-video episodes of 
fairy tales, available to everybody for free, can be watched online or downloaded onto your 
computer and viewed and listened to offline, or else, they can be downloaded on an mp3 

                                           
8  See “Character List Appendix” in the SC document   
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player, i-pod, cell-phone or on any other portable device and be carried with you, so that they 
can be used anytime and anywhere you want. 

E-BOOK AUDIO 

SLIDECASTING is a system allowing the synchronisation of an audio file with the slideshow of a 
presentation, thus creating an AUDIO E-BOOK, the narration of a fairy tale accompanied by a 
visual support. 

SOFTWARE  

FLOSS Tools will be created using a FLOSS software (Free/Libre/Open Source Software), so 
that teachers are not bound to specific choices in technologies, and Web Based Applications 

(WBA), i.e. internet-based applications that do not need to be installed onto a computer, in 
line with the logic of web 2.0. 
In particular: 

- “Audacity”: for creating audio files to be used in podcasts and e-books 
- “Photostory”: for creating video files to be used in podcasts 
- “Impress”: for presentations 

- “SlideCast”: for creating audio e-books 
- “Wordpress”: for creating and managing blogs  
- “Flickr” e “Picnik”: for creating image galleries and photo-retouching 

 

PROTOTYPES OF DIGITAL TOOLS 

The prototypes of digital tools on fairy tales, described during the start-up face-to-face 
meeting, will be available on the online learning space “Educational Environment” 
(http://www.pinokioproject.eu/node/3) that you can access from the P.I.N.O.K.I.O. project 
website (http://www.pinokioproject.eu). 
Here, every school will have an introductory page at disposal linked to its P.I.N.O.K.I.O. blog: 

- Italian schools (http://www.pinokioproject.eu/node/20) 
- Portuguese schools (http://www.pinokioproject.eu/node/21) 
- German schools (http://www.pinokioproject.eu/node/22)
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I TOOLS (I):  
BLOG AS LEARNING ENVIRONMENT 

Collecting class narratives 
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LOGGING IN: http://www.pinokioproject.eu/blog 

 
 

2.1. How do blogs expand children’s symbolic universe? 
 
Blogs can cover two very important aspects, if considered as part of intercultural education 
where fairy tales play a central role. 
First of all, they become a learning environment, as they can be a way of registering class 
activities and can be a means for teachers to start up a topic, go back to something said 
before to resume a discussion, comment and reflect upon some results of activities. 
In this sense, the possibility to register developments throughout time – typically through 
“posts” and their filing in a time sequence – supports a tale, a story evolving within the class 
and that can be conceived as a space for establishing a collective sense, in line with the 
meaning of fairy tales. Thus, children are supported in conceiving class environment not only 
in its spatial dimension (here and now) but also as time, a learning journey emphasizing the 
creativity of every human action. 
Secondly, blogs are spaces where classes can be seen by the outer world. Therefore, this 
space broadens the class borders and relates it to the world of school, parents and, in the case 
of the Pinokio project, to other European schools. 

 
2.2. Why blogs are used for teaching 
 

2.2.1. Some instructions to start 

Including blogs as tools for teaching is neither a simple nor a banal passage. In fact, attention 
has to be paid to certain key-points that cannot be ignored. We cannot talk about a simple 
transfer of lessons in class to the internet, of just a change in course structures but rather of a 
general rethinking of lessons design and of teachers’ way of teaching. 
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Let us identify the indispensable stages in the process of inclusion of blogs in learning 
programmes. Such stages allow trainees to see blogs not as a useless waste of time but as an 
effective and innovative means of learning and being assessed: 
 

• Contextualisation 

We need to make clear that what really matters is where, how long the blog will be 
used for and if it is really essential to the proper learning of the subject. Students need 
to be trained in the use of blogs as part of classes, so that they can become aware of 
their functions and how they will be used. They are primarily individual tools, then 
social tools. 
 

• Clarify expected results  

The results of the use of blogs in teaching are always to be made clear. Results are intended 
here as objectives and also trainees’ needs and goals, as well as future applications of the 
notions learned. Usually, there are four skills that will be improved thanks to the use of 
blogs: 

a. Analysis ability,  
b. Synthesis ability,  
c. Ability to find new ideas and 
d. Their application to a concrete context. 

 
• Identify the differences between tools   

At first, a sensible choice of the tools to use9 is required; blogs are specifically individual 
tools, like personal journals, and had not been thought of as tools for discussion unless 
they have a big number of participants and members  
 

• Clarify assessment methods 

The way in which works on blogs are assessed need to be clear and transparent. 
Assessment criteria are based on the four skills mentioned above: analysis, synthesis, 
creativity and concrete application. 
 

• Define the allocation of time resources  

The use of time resources must always be planned according to the needs of individual 
trainees and to general participation. This implies a bigger workload for teachers who, 
consequently, have to be aware of their teaching choices. 

 
The goals to reach are: the stimulation of research and the ability to select; the chance for 
students to test themselves, make experiments and see that it is not easy to immediately find 
the solutions searched but that, while searching, something as interesting as that can be 
found; the stimulation of collaboration. 
 

2.2.2. Further Recomendations 

 

• How to face privacy issues 

                                           
9 The internet offers a wide range of options. I only quote some among the most used: splinder 
http://www.splinder.it and wordpress: http://wordpress.com. The last one is in line with the characteristics of Web 2.0, 
for being user friendly and for the tools available. 
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It is also important to face security and privacy issues, i.e. to understand how to protect 
pupils’ private life and how they can be safeguarded from unpleasant meetings on the web. 
All the pupils involved in the project can access the internet both at school and at home. In 
order to grant everybody access to computer laboratories for one hour a week, there should be 
a free internet point, so that everybody can post comments. 
The problem of the superficiality of contents could be solved by dedicating the blog to a 
specific project dealing with the production and acquisition of knowledge on a specific 
programme. 
Note: We recommend to decide what we want other people to do with our contents from the 
start. 
For this reason, the easiest and most effective thing to be done is to use the Creative 
Commons10 
 
• Learning to write on the web 

Learning to write on the web implies the acquisition of a new alphabet and new composition 
rules; it is highly probable that beginners will make mistakes. 
Keeping up a blog basically means to write opinions after having read others’ posts. 
A blog should give pupils the chance to confront themselves with the outer world in a 
protected environment that has to be used as a tool for communicating and a basis for building 
relationships and dialoguing. 
 

2.2.3.  Example of blog activities to propose 

 
Learning goals: 

a. building knowledge in a collaborative way; 
b. organisation of contents; 
c. support comprehension and memorisation; 
d. support and stimulation to adopt an individual cognitive style; 
e. be protagonist of the learning process; 
f. increase of technical-operational competences; 

 
Technologies and software used: 

a. Research-Action;  
b. Mind maps (technology and software); 
c. Photostory and Audacity (software); 
d. Building a Blog with Wordpress. 
 

Reasons for this choice: 
a. Use of images to introduce the process and raise interest; 
b. Creation of a mind map to organise knowledge and set a limit to the field of interest; 
c. Broadening of knowledge through the building of a hypertext; 
d. Knowledge sharing. 

 
Value added by students: 

a. Students can go beyond pure computer alphabetisation; 
b. Students play an active role in the learning process; 

                                           
10 Our license for use is Attribution-ShareAlike 2.5: http://creativecommons.org/  
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c. Students explore, share observations, spot problem-solving strategies, make 
hypothesis and test their validity. 

d. The interactions between teachers and students and among students can change; 
e. New ways of meaning-making of the concepts learned (...). 

 

2.2.4. A little Glossary 

 
Blogging: The act of writing something on a blog. It can also mean the broader range of 
activities that bloggers perform (e.g., interacting with visitors, researching content and so on). 
Bloglines: One of the most popular RSS feed readers. It is a web-based application that 
allows the user to subscribe to and manage RSS feeds.  
Blogosphere: Term used to describe the universe created by all blogs, its connections, 
networks and conversations. The totality of blogs; blogs as a community; blogs as a social 
network 
Blogger: A person who owns or writes for a weblog. 

Blogroll: A blogroll is a list of links to blogs that the blogger likes. A blogroll is usually 
included in the blog's sidebar. Some bloggers divide their blogrolls into categories. For 
example, a blogger who writes about cars could divide his blogroll up into categories for links 
to other blogs he writes, other blogs about cars and other blogs he likes about unrelated 
topics. The blogroll can be set up based on each blogger's personal preferences, and it can be 
updated at any time. 
Categories: Most blogs cover a wide range of sub-topics, and those are called categories. A 
technology blog, for instance, might have different categories for software, hardware and 
science news. 
Comments: Virtually all blog platforms contain a comment system where readers are able to 
comment and leave feedback on each page and/or post of the blog. The author might or might 
not require user registration before a comment can be posted. This feature transformed blogs 
into live conversations, and it contributed largely to their overall success on the Internet. 
Link rot: Over time any large list of links will contain an increasing number of dead links. 
Moblog: A blog maintained via mobile hardware, typically a mobile phone ('cell phone') with a 
built-in digital camera. Moblogs are usually 'photo journals' rather than text intensive (though 
this varies). 
Podcasting: o record (usually spoken narrative) audio files (usually in MP3 format) and make 
them available on-line so that they can be downloaded and listened to rather like an 'on-
demand' radio show. 
Although podcasts can be listened to on any suitable hardware (i.e. a computer or MP3 
player), the term 'podcast' derives its name from the iPod, a very popular portable MP3 player 
made by Apple. 
RSS: RSS is a web content syndication format. Acronym which stands for (variously) RDF Site 
Summary or Really Simple Syndication or Rich Site Summary. 
Reciprocal Link: If you blogroll link to our blog, we will blogroll to your blog.  
Tags: Similarly to categories, tags are used to classificy the articles in content on a website. 
Tags, however, are more flexible than categories, and usually are used in a more specific way. 
One article or post is usually filed under one broad category, and many tags are assigned to it.  
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2.3. Tutorial 

2.3.1. Now we can start! 

Click on the log-in link (insert username and password) to access the Dashboard 

 
 
The Dashboard is where you can make a post, edit the look of your blog and manage. 
Writing posts and pages is the core activity in WP.  
 
  

 
 
 
 
Remember:  

User Name and Visit Site – This is where you will 
see the current name of your blog and a link to visit 
your blog. 
 

You can start your editorial experience by 
clicking the Add New button located in the 
Posts menu. 
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You can edit any post from either the View site screen or your Dashboard.  To edit from the 
View site screen, locate the post and click on the Edit This link. 
To edit from your Dashboard, click on Manage ---� Posts … and Click on the Edit link. 
Regardless of which screen you choose for editing your posts, remember to click on the Save 
button when you have completed editing and/or revising your post. 
 
 
 

 

 

2.3.2. Edit comment 

You can moderate your visitors' comments via the Comments menu in the WordPress 
administrator backend. 

 

Write, Manage, Design, Comments – These 
categories allow you to create posts, edit posts, 
change the style of your blog and moderate comments 
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2.3.3. Add post or page 

 
 

 
 
There is one common toolbar that is used when writing posts and pages, the formatting 
toolbar. This initial toolbar contains icons for common formatting actions such as bold, italic, 
strikeout, numbered list, bulleted list, alignment, spell check, tag addition and full screen 
mode. 
The initial toolbar expands when you click that last tab entitled “Show/Hide”. Included in this 
expanded version of the formatting toolbar is the font style, color, in plain text, paste from 
word, remove formatting, insert custom character and indention. 
 

 

Write a New Page and Write a New Post – 
these buttons allow you to either make a post on 
you blog or create a new page. 

 

At any time when you are writing your post, you can always stop and save 
your work before you publish it by clicking on the Save. tab on the right of the 
screen. You will then see that your work has remained unpublished, but has 
been saved for future editing. But when you are ready to publish your post, 
click on the Publish. tab on the right and that will enable your blog to be seen 
by the public, unless you desire to keep your post private. In order to do that, 
click the „Keep this post private. check box. 
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2.3.4. Add categories  

 

 
Categories allow the broad grouping of posts topics when you want to describe a post. But 
when you want to describe a post in more specific terms, you would have to use or add more 
categories, or you can start adding tags. 
Categories make it possible, at the click of the mouse, to reorganize your chronological 
postings according to themes or subjects.  To set up categories for your blog, click Manage > 
Categories. Scroll to the Add New Category box, enter your new category, and click on the Add 
Categories button.   
 

 

Settings – this category allows you to edit the 
technical information on your blog including the title, 
subtitle and more. 
 

Add New Category. Link under the Categories. Section which 
will then introduce a type and drop down box, along with an 
Add. button. From there, start introducing categories for your 
post. 
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2.3.5. Adding Tags 

 

 
 

Tags are similar to categories, but instead of a list of words 
to choose from, you write them in a list (separated by 
commas) in a text box below your post. They are free form 
words and generally describe your post in more detail.  
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2.3.6. Change Theme 

 

 

 

 

 

 

2.3.7. Adding Images to Your Blog 

 
The first step to adding an image is to browse to and upload the image to your blog.  From the 
Write Post or Write Page panel, scroll down below the post area until you see the area for 
uploading images.   

 

By default, your blog has the WordPress Default theme assigned to it. 
To change the look of you page, click Design from the Dashboard and 
the Themes page will show up. From there, you can scroll through and 
click page numbers for other theme selections. Once you have chosen a 
theme and want to add it as your new one, click on the example, and 
click the Activate. Link in the upper right hand corner of the window. 
 

Click the Browse button and navigate to 
wherever you have saved the image(s) you 
wish to upload. You may put a title for your 
image or leave this line blank.   
 

Insert file (word, pdf, ppt) 

Insert a podcast MP3 o 
Videocast  
(Audacity; PhotoStory) 
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Click Selected files. 
When you click on the Upload button, the image appears in the image bin. 
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Formatting Images 
To re-position your picture, click on the tree icon and select an alignment option.  
The typical alignment is either left or right.   
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2.3.8. Manage plugins 

  
 
Click here to Activate the plugin or Add New Plugin 
 

 
 

2.3.9. Add User 

 
When you add users, you can also determine what their permissions are by assigning one of 
five roles from the Role drop-down box. The default selection is Subscriber.  
A Subscriber can see the Dashboard and edit his/her own profile. That is all. A Contributor 

can draft posts but cannot publish them.  
An Author can publish posts.  

To change your password, click on the Users menu. 
Your profile. 
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An Editor can edit other people’s posts and can manage categories, links, comments, and 
pages.  
An Administrator can do everything. 
Each role is simply a set of capabilities. The Editor and Administrator roles have the capability 
to edit posts that do not belong to them. They can edit anyone’s posts, including each other’s.  
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2.3.10. Changing Other Information in the Users Panel 

 
 

 
 

 

 

 

 

 

 

2.3.11. Add a page 

 
For the most part, you will be creating posts, which tend to be short items.  If you wish to post 
a static item that would not be open for comments, such as an About Me page, this is when 
you would write a Page rather than a Post. From your Dashboard, click on the Write menu and 
select the Write Page option. 

You cannot change your username.  
However, you can change your nickname.  
This is the name that is displayed by any 
posts that you create.  Simply type your new 
nickname in the Nickname box and click the 
Update Profile button. 
 

Pay Attention!!! 
If you wish to limit posting only to members you 
have added to your blog community, go to your 
Options menu and General.  Click in the 
Membership checkbox to require that users are 
registered (members of your community) and 
logged in in order to comment. By selecting the 
Membership option, anyone who clicks on the 
comment link for any post, will be redirected to a 
WordPress login box.   

 



PINOKIO - Grant 
Agreement nr 2009-

3903/001-001 
    

 
 

   Pupils for INnOvation as a Key 
  to Intercultural and social inclusiOn 

 

Draft Version   CIRD Education Team 3

 

 
 

2.3.12. Add Link 

To add a link, start by clicking on the Links in your Dashboard navigation bar. Choose the Add 

Link option. Type or copy and paste the URL and add the Link Name. 
Click on the Add Link button.  
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2.4. Implementing the blog into the class  
 

2.4.1. Table for a specific use of blogs in relation to the Pinokio learning goals  

 
Using the table below has two purposes. The first is to better understand which 
implementation suits best the development of the key-competences proposed by the PINOKIO 
project. In this case, the implementation is presented as a demonstration of the work to be 
carried out by teachers. The second is that the table can be used during the planning stage as 
a storyboard of the process to develop, as it allows to spot the learning units that will guide 
teachers in the construction of their final prototype. 
 

Implementation stages of the blog tool  

 
Ways of using the 

tool 
 

 
 
 
 
 
 
Key-Competences 
Promoted by the 
fairy tale 
(example) 
 
 

Blog building/ 
planning: the 
original fairy tale 
Fragments from the 

fairy tale about the 

competence to be 

promoted can be 

posted on the blog 

 
 

Telling about class 
experiences: 
stories by children 
on fairy tales 
Tales by children 

are to be posted 

on the blog, that 

can be illustrated 

depending on their 

age 

 

Update: 
Metaphors on 
inclusion and 
intercultural 
dialogue present 
in the fairy tale  
Discussions 

among children 

held in class can 

be commented 

(by teachers) on 

the blog and 

illustrated with 

children’s 

drawings 

Sharing/socialisati
on of results. 
Transfer of 
learned contents 
beyond the class 
This is the time 

for embedding 

other digital 

products created 

by the class with 

the teacher’s help 

 Competences 
promoted by 
fairy tales 

  
 KC1 

Communication 
in the mother 
tongue; 
 

Listening and 
comprehension, 
syntactic and 
grammatical 
improvement of the 
native language. 
Improvement of L2 
in case of foreign 
children 
 

Production, spoken 
language, 
expressiveness 
 
Written production 
in case of older 
children 

Semantic improvement, building of 
“new worlds” 
 

 KC5 
 Learning to 

learn; 
 

For example, in the 
original tale: 
“Sindbad is a boy 
who was rich and 
lost all his money. 
He managed to sail 
all over the world, 
and learned many 
things about life and 
about himself. All 
his life is a series of 
learning” 
 

Stories of 
travelling children 
through drawings 
and dramatisation. 
Children and the 
places they belong 
to. 
Conversation/mea
ning 

Metaphors on 
travelling, border 
crossing, 
discovery of new 
things, curiosity� 
flexibility 

Parents post an 
intervention on 
the places they 
belong to or on 
travels and 
learning 
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 KC6 
 Social and civic 

competences; 
 

KC6 Sinbad is 
sociable: he acts 
nicely with people of 
different cultures, 
ages and social 
groups. 
 

Dramatisation, 
Sinbad behaves 
nicely with people 
different from him 

Metaphors of 
honesty, 
transparency, 
fairness, 
politeness, respect 
for others or 
public/common 
goods 

Teachers can post 
tales by children 
on the blog and 
invite parents to 
make comments, 
considering their 
idea of “behaving 
well”  
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Building a Lesson Plan with use of 
Tales mediated by technologies 
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3.1. Parts of Lesson Plan 
 
It is fundamental for teachers to structure the way the tool will be used for learning purposes 
according to the key-competences set. This will become a learning unit that other teachers 
interested in the use of tools and fairy tales as ways for achieving intercultural dialogue and, 
therefore, social inclusion will may use. 
 
 
When planning, teachers will have to consider: 
 
Nella pianificazione, il docente dovrà considerare: 
 
--> Overview 
--> The Lessons 
--> Additional Material 
--> Students' Outputs 
--> Conclusions and Remarks 
 
 
OVERVIEW  150 to 300 words in a text file  
 

a. the module's theme, the discipline, curriculum contextualization 
b. main developed contents within,  ---what's this module about? 
c. main activities -what are my students supposed to do? 
d. assessment strategies, --- mention 
e. expected learning outputs (use key competences nomenclature) 

 
THE LESSONS -No limitations. The whole plan, developed lesson by lesson, where the teacher  
should clearly indicate:  
 

a. The topic of by single lesson 
b. General Goal – Specific Goals 
c. Intercultural Aspects addressed by tales 
d. Tools' implemented -Required Additional Materials and Equipement (a List NOT 

INTEGRATED TO THE LESSON PLAN, that refers to “additions” that are put as separated 
files)  

e. Anticipatory Set 
f. Procedures (addressing teaching practices)  
g. Plan for Independet Practice 

 
ADDITIONAL MATERIAL – All material should be properly referenced,  (pictures, quotations, 
books) – No limitations 

a. Teachers' presentations (power point files, videos, etc, in every format the teacher can 
choose)  

b. Worksheets  
c. List of Links (textsfiles with lists)  
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d. Online Activities Schedule (textfiles with main instructions/tutorials)  
e. Assessment grids  
f. Rubrics 

 
 
 
KIDS' OUTPUTS (can be published online, refer the link) 
 

a. Kids' significant assignments  
b. Kids' presentations 
c. Pictures of kids' works  
d. The teacher rationale  about kids' outputs in a presentation or document 
e. The teacher diary with kids' processes and outputs 

 
REMARKS  & REFERENCES  –  
 

a. The sommary of results and impact of  experimented didactic plan (what happened, 
what did my students learn, how did they learn? )  

b. Impact on extended community (what happened with my institution, my colleagues, 
the parents, the school...)  

c. Recommendations (what can a colleague do, in which context is not advisable to 
implement this experience, etc)  

d. Opportunities, heuristic value of this module (what can you do in the future, after 
implementing this module?)  

 
 

3.2. Evaluation dimensions and Assessment tools 
 

3.2.1. The Learning Map 

 
This  is an example of assessment tool to be implemented within PINOKIO 
implementation/testing of tools 
 
Learning maps are useful to identify the performance in a particular area of competence and 
the impact that the teaching can achieve. 
A useful learning map focuses on a few competences that the teacher thinks will make a 
significant difference to her/his students overall performance. It provides opportunity for the 
teacher to think about and describe what this competence entails and how to recognize it as a 
possible outcome of the learning unit. 
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There are 4 components to the map: 
 
1 COMPETENCES These are the ‘can do statements’: important behaviours or a 

collection of behaviours which need to be developed, improved 
or strengthened. Attention to these competences will result in 
a enhanced overall performance.  
 

2 KEEPING TRACK OF 
THE STUDENT’S 
PERFORMANCE 

The 3 level track is designed to help gauge, characterize and 
articulate the development of each competence. The track can 
also be used to set incremental targets allowing each 
competence to be realized with greater sophistication, as it 
may be required (more levels and descriptors can be added by 
the teacher) 
 

3 CRITICAL ACTIONS The teacher will note here the actions s/he can take to help 
students achieve the desired performance, or the actions s/he 
recommends the students to take in order to improve 
 

4 REFERENCES The teacher will make specific reference to documents, 
outputs, student’s portfolio, or other types of evidence of 
performance 
 

  
 
The teacher can use this map while s/he is teaching/monitoring/testing her/his students; 
The teacher can bring this map to all her/his teaching activities as a help to maintain the 
focus; 
The teacher can use this map in testing related discussion with students/family 
members/class. During these meeting the map can be reviewed and updated; 
Data from this map can/will be used in the evaluation of the learning units at the end of the 
project. 
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Learning student/class map 
Name of student/Class:……………………………… 
Name of teacher:……………………………………. 
 
COMPETENCE 
 

KEEPING TRACK OF THE STUDENT’S 
PERFORMANCE 

CRITICAL 
ACTIONS 

REFERENCED 

Here the teacher writes the 
‘can do statements’: 
important behaviours or a 
collection of behaviours which 
need to be developed, 
improved or strengthened. 
Attention to these 
competences will result in a 
enhanced overall 
performance. 

L
e

v
e

l 
1

 

L
e

v
e

l 
2

 

L
e

v
e

l 
3

 

L
e

v
e

l 
4

 

The teacher will 
note here the 
actions s/he can 
take to help 
students achieve 
the desired 
performance, or 
the actions s/he 
recommends the 
students to take 
in order to 
improve 

The teacher 
will make 
specific 
reference to 
documents, 
outputs, 
student’s 
portfolio, or 
other types of 
evidence of 
performance 

KC1: 
Communication in Mother 
Tongue  
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How influenced 
the use of tale? 
Which elements 
were crucial from 
tale in order to 
promote this 
competence? 
In which extent 
technology  
facilitated the 
access to crucial 
elements of tale? 

 
Designs 
Dramatization 
Use of Blog 
Use of podcast 

 

3.2.2. Teachers' Logs to personal diary 

 
As part of teacher's training experience in use tales and tools, the teacher will be asked to 
complete a diary about their practice. The teacher should register freely their own thoughts 
about the practice in progress, linking them to particular kids' productions, stories, metaphors 
that help him/her: 

a. to reflect about social inclusion promoted by the introduction of tales in the class. We 
will define here social inclusion as “the extent in which all kids participate within class 
being the several learning profiles respected and valorized by the teacher/peers”. 

b. to reflect about intercultural dialogue promoted by the introduction of tales in the class. 
We will define here intercultural dialogue as “the process of taking into account cultural 
diversity as a positive factor in current relationships” 

c. to reflect about the use of technologies as mean to improve access to tales' meanings.  
d. to reflect about  her/his own professional identity . We will define here “professional 

identity” as definitions of the self that  the teacher makes in answering the following 
questions: who I am as teacher? what do I like doing? How influenced this method -use 
of tales and ICT's- my practice? How influenced this method my beliefs about 
teaching/learning processes? How influenced this method my beliefs about cultural 
diversity among kids and parents? 
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Schedule I: Keeping a diary 

This worksheet will help me describe and evaluate in a diary what happens in a class I 
teach or what happens during the P.IN.O.K.I.O workshops. 

1 First I will consider these questions briefly: 

Have I ever kept a diary in my personal or professional life before? When? Why? Did I 

enjoy it? Was it valuable? Why? Why not? 

2 There are two types of diary below: 

(a) A classroom diary: I can select one particular class of learners that I will focus on 
during the P.IN.O.K.I.O Project. Over the next …………… days/months, after each lesson with 
the selected class, or at the end of the school day, I will spend 10-15 minutes writing about it. 

(b) A diary to keep track of the developments within the workshops: I will be given 
a regular opportunity in the sessions to write for 10-15 minutes about my experience of the 
workshop programme. Nota bene: for both types of diary, I will record and try to evaluate 
what happens in the class/session in English or my own language. I will use a particular 
section of a file or use a separate notebook to write my diary. 

3 Benefits of keeping a diary: 

There are many. For example, it provides a little time for teachers to consolidate and 
reflect quietly on their learning. Other benefits include: 

4 Organising the diaries: 

Before starting my diary, I will discuss and decide with the other teachers and my trainer 
what exactly I wish to do with my diary, once it is finished. Do I wish to show all or parts of it 
to others? Do i wish to keep it completely confidential? My trainer can help me to decide. 

5 What I can write about: 

There is no fixed agenda, but the following points may help me to get started. I can write 
about: 

(a) something that happened or something that worked well / did not work well in class or 
in a training session 

(b) something I read about / discussed with reference to a class or training session 

(c) my priorities, beliefs, principles, generalisations, understandings, insights, assumptions, 
feelings, critical incidents, questions, problems related to my experience of the class / training 
session 

The following phrases might also help me to get started: 

Today in class I noticed that... 

I now realise that... 
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Schedule II: Examining critical incidents: questions 

This worksheet will help me to reflect on, exchange information about, and analyse my own 
critical incidents which I may wish to include in my Diary. 

I can try and remember something that happened in my classrooms or schools that made 

me question the way I work? 

PART1 

I should consider the question above and think of a 'critical incident' from my own 
professional experience. Analyse my incident by answering the questions below. (If I cannot 
answer all of the questions, I will not worry, but leave them unanswered.) I may make notes if 
I feel like it, so that I will be ready to exchange information about my incident with a 
colleague.  

Questions: 

1 What happened? 

2 Who was involved? 

3 What/who made it happen? 

4 What did it feel like? For whom? 

5 What does it mean? To whom? 

6 Why did it happen? 

7 Did I like it? 

8 Was it a good thing? 

9 Why? 

10 What is it an example of? 

11 What do I do as a result / should I do as a result? 

12 How? 

13 When? 

14 Where? 

 

PART2 

I will use the above questions to discuss various incidents in my group either in my school 
or within a workshop. As we do so, we will try to answer the following questions: 

As a result of reflecting on and discussing critical incidents, have I learned/become aware 

of anything about my own work? What? 

We can compare our incidents, and be ready to summarise and share at least one 

important idea with the other teachers in the group. Maybe we could start like this: 'We now 

realise that... 
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